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PROMOTING QUALITY INCLUSIVE EDUCATION FOR CHILDREN WITH
DISABILITIES IN NIGERIAN BASIC SCHOOLS THROUGH RESEARCH

DATA INTEGRATION

Abstract

In order to accomplish Sustainable Development Goal (SDG) 4, which emphasizes inclusive and equitable
quality education for all, inclusive education for children with disabilities is a crucial problem. The purpose
of this essay is to assess the adoption of inclusive education in Nigerian basic schools and analyze the
research data that is currently accessible. A systematic review was conducted by examining various
empirical studies on inclusive education in Nigeria, covefgEle policies, data availability, and implementation
challenges. The findings reveal that although some data on the education of children with disabilities exist,
the implementation of inclusive education in Nigeria remains significantly limited. Key issues identified
include inadequate supportive facilities, insufficient teacher training on inclusive education, affj the
minimal utilization of assistive technologies. The study also highlights a significant disparity in the
provision of inclusive education services between the northern and southern regions of Nigeria. The
implications of these fin€Elgs underscore the importance of integrating existing research data to develop
policies that support the implementation of inclusive education at the basic education level. Collaboration
among the @vernment, educational institutions, non-governmental organizations (NGOs), and researchers
is essential to improve access to and the quality of education for children with disabilities. By adopting a
[Eflla-driven approach, Nigeria can accelerate progress toward SDG 4 and ensure inclusive and equitable
education for all children.

Keywords: inclusive education, children with disabilities, implementation, research data,
education policy.
Introduction
Education is a fundamental right that must be accessible to every child worldwide, including
children with disabilities (Alfurgan et al., 2020). In Nigeria, effoffjto achieve inclusive education
have been outlined in various policies, including the 2007 saw the ratification of the UN
Convention onfghe Rights of Persons with Disabilities (CRPD). Of this, Article 24 convention
mandates that all schools must be inclusive and accessible to all children, including those with
EiBabilities. However, the implementation of this policy continues to face significant challenges.
The Unite@Zations Educational, Scientific and Cultural Organization (UNESCO) reports that
more than 10.5 million school-age children are out of school in Nigeria, with an estimated 5 to 7
million of them being children with disabilities (Hasibuan et al., 2022). UNICEF research shows
that 90% of children in underdeveloped nations, including Nigeria, have disabilities, which
exacerbates the problem even further, may never gain access to basic education in their lifetime.
Empirical evidence from prior studies also reveals that while inclusive education policies have
been developed, their implementation remains highly inadequate (Damanik et al., 2024).
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Previous research highlights various gapsg the implementation of inclusive education in Nigeria.
(Salami, 2022) found that inclusive education policies for early childhood lack adequate resources
to support implementation, while (Brydges & Mkandawire, 2016) identified insufficient
instructional support and facilities for children with disabilities. Similarly, @Kusimo & Chidozie,
2019) demonstrated that Nigeria’s education system fails to adequately address the needs of
children with disabilities, particularly in achieving Sustainable Development Goal §§DG) 4. Based
on these findings, this article focuses on integrating research data to support the implementation
of inclusive education in Nigeria's basic schools. This approach is expected to address the gap
between policy formulation and on-ground realities (Olusanya et al., 2023). By integrating




available research data, the gofffnment and stakeholders can devise more effective measures to
ensure inclusive and equitable education for children with disabilities (Okere, 2023).

This research has significant implications for the development of inclusive education in Nigeria.
The integration of #ffililable research data can serve as a foundation for policymakers to design and
revise educational policies tailored to the needs of children with disafffities (Rotenberg et al.,
2023). By utilizing empirical data, the government can identify gaps in the implementation of
inclusive education, such as inadequate teacher training, insufficient facilities, and minimal use of
assistive technologies. This enables a more efficient and strategic allocation of resources to support
the sustainability of inclusive education in basic schools. Furthermore, collaboration among
government agencies, researchers, and civil society organizations will expedite the practical
implementation of measures to improve the quality and accessibility of education for all children
(Handayani, 2024). The prihary contribution of this research lies in providing a data-driven
approach to strengthen the inclusive education ggstem in Nigeria. By leveraging findings from
empirical studies, this research not only deepens understanding of the challenges faced by children
with disabilities in Nigeria but also offers practical recommendations to address these challenges
(Nesterova, 2023). Additionally, this research contributes to the global literature on inclusive
education by presenting a localized perspective that can be adapted by other developing countries
facing similar challenges. The study also emphasizes the need for a holistic and sustainable
approach to achieving Sustainable Development Goal (SDG) 4 at the national level (Abdulrahman
etal., 2021).

METHODS

CONCEPTUAL CLARIFICATIONS

Research Data in Education

This study employed a systematic review methodology to examine existing research on inclusive
educati@g¥or children with disabilities in Nigerian basic schools. The review followed a structured
process to ensure the reliability and validity of the findings. Inclusion criteria were defined to select
studies that specifically focused on inclusive ed@ftion practices, challenges, and policies in
Nigeria, particularly at the basic education level. Empirical studies published in peer-reviewed
journals, government reports, and credible institutional publications between 2010 and 2023 were
included. Studies with ambiguous methodologies or lacking relevance to the Nigerian context were
f¥kluded to maintain the specificity and applicability of the findings. Data sources included
academic databases such as PubMed, Google Scholar, and JSTOR, as well as official reports from
organizations like UNESCO, UNICEF, and the World Bank. Key search terms included “inclusive
education in Nigerigfj“children with disabilities,” “basic education challenges,” and “education
policy in Nigeria.” The initial search yielded 120 publications, of which 60 met the inclusion
criteria after a detailed screening process. These studies were reviewed systematically to extract
relevant data on policy implementation, resource availability, teacher training, and assistive
technologies. Thematic analysis was employed to synthesize the findings, focusing on recurring
themes such as policy gaps, resource inadequacies, and regional disparities. Data were categorized
and compared across different regions and levels of education to identify pat§#ns and
inconsistencies. This rigorous and systematic approach ensures that the findings provide a




comprehensive understanding of the challenges and opportunities in implementing inclusive
education for children with disabilities in Nigeria.

RESULTS

Availability of Data on Inclusive Education

The review reveals that while data on children with disabilities in Nigeria exists, it is fragmented
and often inconsistent. For instance, UNICEF (2023) reports that 29.7% of children with
disabilities aged 3-6 had access to early childhood education programs, while 33.1% were out of
primary school. Similarly, data from @ (Bieliaieva, 2020) highlights the lack of sufficient
inclusive schools and facilities tailored to the needs of children with disabilities. These findings
indicate that although some progress has been made, the availability and accuracy of data on
inclusive education remain significant challenges.

hallenges in Implementation

Empirical studies reviewed indicate several barriers to the implementation of inclusive education.
(Salami, 2016) found that policies for inclusive education lacked specificity and resources,
resulting in poor implementation. (Brydges & Mkandawire, 2016) reported inadequate
instructional support and a lack of proximity between schools afl children with disabilities’
residential areas. Furthermore, (Ewa, 2016) identified insufficient availability and utilization of
assistive technology devices, particularly for children with hearing impairments.

Regional Disparities in Educational Services

The findings also reveal significant regional disparities in the provision of inclusive education.
Studies such as those by (Temitope & Opeyemi, 2023) show that inclusive schooling practices are
almost non-existent in many public schools in the southwest of Nigeria, with similar observations
in other regions. This in@ates uneven implementation across geopolitical zones, further
exacerbating inequalities in access to education for children with disabilities.




Access to Education for Children with Disabilities in Nigeria
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Figur 1. Access to Education For Children with Disabilities in Nigeria

The bar chart above illustrates the access to education for children with disabilfies in Nigeria,
highlighting significant gaps in earlfichildhood and primary education 29.7% of children with
disabilities aged 3-6 have access to early childhood education programs. 24% of children with
Elsabilities have never attended school, reflecting a major barrier to educational inclusion. 33.1%
of children with disabilities are out of primary school, emphasizing the challenges in transitioning
to or sustaining education at this level.

DISCUSSION

Addressing Data Fragmentation

The fragmented and inconsistent nature of data on inclusive education in Nigeria poses a
significant barrier to informed policymaking. For inclusive education to succeed, stakeholders
must prioritize the creation of a centralized and reliable database. This aligns with the article's
objective of integrating research data to support better decision-making processes.

Enhancing Policy and Resource Allocation

The lack of specificity and resources identified in inclusive education policies highlights a need
for targeted reforms. Policies must not only address the physical inclusion of children with
disabilities but also their active participation through adequate teacher training, the provision of
learning aids, and the establishment of inclusive school environments. These steps would bridge
the gap between policy formulation and implementation, as emphasized in the findings.

Tackling Regional Inequalities
The regional disparities in educational services for children with disabilities demand immediate
attention. A coordinated effort involving local governments, educational stakeholders, and




community-based organizations is essential to ensure equitable access to inclusive education
nationwide. By addressing these disparities, Nigeria can move closer to achieving Sustainable
Development Goal 4, as advocated in this study.

Data Availability on Children with Disabilities in Nigeria

Citing statistics from the United Nations Population Fund (UNFPA) 2021, World
Population Dashboard as well agjhe (United Nations Economic et al., 2023) report on disability,
Save the Children International (SCI) noted that Nigeria is home to an estimated 32 million people
with disabilities, most of whom are children. (WHO et al., 2020) through data gathered from MICS
report that between 2015-2022 percentage of children between ages 2-4 that has disabilities in
Nigeria was 7.6% while those above age 5 were 15.5% this data is in agreement with World Bank
and WHO projections. The report further indicate that 29.7% of CWDs who is between the age of
3-6 had access to early childhood education programme, 24.0% never attended school, 33.1% of
the children were out of primary school in Nigeria. From the aforementioned, it is evident that
there is availability of data on CWDs in Nigeria, although the data may not be solely accurate but
to some extent it has provided major information that will be needed to make educational provision
for CWDs in the country.




Data Generation on Inclusive Education in Nigeria through Empirical Studies

(Salami, )22) investigated the implementation of Nigeria’s policies of education on provision of
inclusive early childhood education in Nigeria. The study adopted both qualitative and quantitative
research methodology. In the quantitative method, the study gave analysis of inclusive early
childhood education policy documents while for the quantitative aspect of the research
questionnaire was used to gather data. The population of the study comprised of the special needs
education officers in the state universal basic education boards, the head @g¥hers in public primary
schools @l special education lecturers in tertiary institutions across the six geo-political zones in
Nigeria. The findings of the study revealed that the statement of the policies were not well
specified, resources were not provided for children with disabilities and no inclusion was being
practiced in Nigeria.

(Ewa, 2016) in her study evaluated service provision that is available for pupils who have hearing
impairments and the conditions that were established to ensure that Nigeria's inclusive education
program was implemented successfully. THfjinvestigation was guided by the formulation of six
hypotheses. Study participants included students with hearing impairments, their parents,
organizations, school agencies, and individuals tasked with delivering services to these students.
Seven thousands and four hundred (7400) respondents from the six geopolitical zone in Nigeria
and the Federal Capital Tergfpry Abuja were used for the study. Questionnaire, anecdotal records
and interview were used as instrument for data collection for the study.
1

The findings showed a strong positive correlation between ge use of assistive technology (AT)
devices by students with hearing impairments in inclusive secondary schools, the training of
teachers in regular classroom settings, and the availability of supportive staff in regular classroom
settings and the successful execution of inclusive education programs in Nigeria. It also showed
that inclusive education was successfully implemented in Nigeria and that there were no
appreciable differences in the resources provided for educational services between the country's
northern and southern geopolitical zones.

(Brydges & Mkandawire, 2016) examined the understanding of inclusive education in Lagos state
which was based upon thorough interviews with students with visual impairments. The findings
revealed that despite the long periods of formulation of inclusive education policies, Nigerian
children living with disabilities continue to encounter non-availability of instructional support. The
study suggested that inclusive education programmes in Nigeria must be the type that would attend
to both school and immediate environments of the children. For children with disabilities to enjoy
their rights to equal educational opportunity with their peers who have no disabilities, the
government at all levels are meant to establish schools close to learner’s residential environment
for easy access to education and also put into consideration their level of ability to assimilate during
teaching and learning process. This is to explain why adequate provision of special teachers and
other specialist are very important for children with disabilities in both inclusive and special
school.

(Kusimo & Chidozie, 2019), @amined the prospect of inclusive education for physically
challenged children in Nigeria using the framework of the Sustainable Development Goals with
major reference to goal number four (SDGs) which laid emphasis on quality and equal education
for all children. The study adopted quantitative method of investigation. The study administered
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questionnaires to 200 respondents. The finding of their study reveals thatg Nigeria the education
system provided for physically challenged children is in serious hazard which urgent calls for
revalidating policy of education as there is no traces of SDGs implementation. The study
concluded that every child including those with challenges must have access to education if the
country truly wants to achieve any development on equal educational opportunity for all children.

(Nanjwan et al., 2021) investigated availability and utilisation of assistive technological
devices (AT) and its implication on execution of an inclusive education program in Nigeria's Cross
Rivers State for kids with hearing impairments. A suff§ey research design was used in the study.
Fifty hearing-impaired pupils were chosen at random from the secondary schools in the study area
to make up the sample size. Three hypotheses were generated for @ study and a questionnaire
was used to obtain data. The findings revealed that the provisions, availability and utilisation of
assistive technology devices is grossly inadequate among secondary school students with hearing
impairment in Cross Rivers State.

In same vein, (Temitope & Opeyemi, 2023) carried out an investigation on reality of equal
basic education opp@@nity for children with disabilities in Southwest Nigeria. The study adopted
qualitative research. The study adopted survey research design. The sample size consists of public
basic schools in three selected states in southwest Nigeria. The result revealed that very low
percentage of the scho@Ej practices inclusive schooling in southwest Nigeria.

Data Availability on Implementation of Inclusive Education at Basic education level

It is not a gainsaying that tigre is no accurate data that has been generated which could be
used for integration and proper implementation of inclusive education at the basic level of
education in Nigeria. It is evident from the empirical studies reviewed above that information is
available through researches but need to be gathered to become a data set that would bgjused to
address challenges that may be facing the implementation of quality and effective inclusive
education for children with disabilities in Nigeria Basic schools.

In 2018, National Personnel AudifINPA) generated data which showed that both the public
and the private sectors were involved in the provision of education to children with disabilities. It
further revealed that the number of ECCDE and Basic Schools available were very few and not
commensurate with the population of children with disabilities as expected. The data generated by
NPA also revealed that in many states in Nigeria, children with disabilities lack access to ECCDE
and Basic school due to lack of suitable types of schools for them. The data generated by NPA did
not feature inclusive education for CWDs but it can be captured on the data generated on
accessibility to type of school suitable for CWDs in the country.

dnclusion

The findings of this study underscore the significant challenges in implementing inclusive
education for children with disabilities in Nigerian basic schools. While data on children with
disabilities exists, it remains fragmented and insufficient to inform effective policies. The review
reveals critical gaps in the availability of resources, teacher training, and assistive technologies,
alongside pronounced regional disparities in the impl@fJentation of inclusive education policies.
These challenges hinder Nigeria’s progress toward achieving Sustainable Development Goal
(SDG) 4, which emphasizes inclusive and equitable quality education for all. Practical
Implications and Policy Recommendations to address these challenges, the Nigerian government
and stakeholders must prioritize the integration of existing research data into actionable policies.
Specific policy implications include Establishment of a Centralized Education Data Repository: A
reliable and comprehensive database on children with disabilities should be developed to guide




evidence-based decision-making and resource allocation. Targeted Teacher Training Programs:
Teachers must be trained to deliver inclusive education effectively, focusing on strategies for
managing diverse classrooms and utilizing assistive technologies. Investment in Infrastructure and
Assistive Technologies: Adequate funding should be allocated to develop inclusive school
facilities and provide essential learning aids, particularly in underserved regions. Regional Equity
in Policy Implementation: Regional disparities must be addressed through tailored interventions
that consider the unique challenges faced by different geopolitical zones. Proposed Actions |,
Establish partnerships between the government, NGOs, and international organizations to mobilize
resources and expertise for inclusive education. Conduct regular audits of schools to evaluate their
readiness for inclusivity and address identified gaps promptly. Create public awareness campaigns
to promote societal acceptance of inclusive education and encourage community involvement.
Future Research Directions future studies should focus on longitudinal evaluations of inclusggg
education policies to measure their effectiveness over time. Additionally, research exploring the
lived experiences of children with disabilities and their families can provide deeper insights into
the practical challenges of accessing education in Nigeria. Comparative studies between Nigeria
and other developing nations may also offer valuable lessons and strategies to improve inclusivity.
By implementing these recommendations and addressing the gapsffdlentified, Nigeria can
accelerate progress toward an inclusive and equitable education system, ensuring that every child,
regardless of their abilities, has the opportunity to learn and thrive.

Acknowledgments

The researcher would like to thank all relevant parties who have helped in the implementation of
this research, so that this research can be carried out well.

References

Abdulrahman, H. K., Adebisi, F., Nwako, Z., & Walton, E. (2021). Revisiting (inclusive)
education in the postcolony. Journal of the British Academy, 9(S1), 47-75.
https://doi.org/10.5871/jba/009s1.047

Alfurgan, Trinova, Z., Tamrin, M ., & Khairat, A. (2020). Membangun Sebuah Pengajaran Filosofi
Personal : Konsep dari Pengembangan dan Pendidikan Dasar. Jurnal Tarbiyah Al-Awlad,
10(2),213-222. https://doi.org/https://doi.org/10.15548/alawlad.v10i2.2579

Bieliaieva, N. S. (2020). Harmonization of the human resource audit in the field of international
practice. Science, Technologies, Innovation, 2(14), 25-32. https://doi.org/10.35668/2520-
6524-2020-2-04

Brydges, C., & Mkandawire, P. (2016). Persepsi dan Kekhawatiran tentang Pendidikan Inklusif di
Kalangan Siswa dengan Gangguan Penglihatan di Lagos, Nigeria. Taylor and Francis.
https://doi.org/https://doi.org/10.1080/1034912X .2016.1183768

Damanik, M. Z., Damanik, S. M., & Siahaan, M. H. (2024). PERKEMBANGAN PENDIDIKAN
INKLUSIF DI INDONESIA. Jurnal Tarbiyah Bil Qalam, VII, 1-7.
https://doi.org/https://doi.org/10.58822/tbq.v8i2.232

Ewa, J. A. (2016). AN EVALUATION OF EXISTING SERVICE PROVISIONS FOR STUDENTS
WITH HEARING IMPAIRMENT AND THE CONDITIONS NECESSARY FOR EFFECTIVE
IMPLEMENTATION OF INCLUSIVE EDUCATION PROGRAMME IN NIGERIA.

Handayani, A. (2024). Implementasi Filosofi Pendidikan Inklusi Di Indonesia. ATMA JAYA.
http://dx.doi.org/10.31234/0sf.io/c4s67

Hasibuan, L., Isma, A., & Badriyah UIN Sulthan Thaha Saifuddin Jambi, F. (2022). Implementasi




Pendidikan Inklusi dalam Pendidikan Islam. JOURNAL OF DISABILITY STUDIES AND
RESEARCH (JDSR),2022(2), 12-22. https://doi.org/https://doi.org/10.30631/jdsr.v1i2.1331

Kusimo, A. O., & Chidozie, F. C. (2019). Inclusive education and sustainable development goals:
A study of the physically challenged in Nigeria. Cogent Arts and Humanities, 6(1).
https://doi.org/10.1080/23311983.2019.1684 175

Nanjwan, J., Plang, E., Orgar, R., & Daniel, D. J. (2021). Skill Obtainment as an occupation for
individuals with special needs in Nigerian Sitting. ResearchGate, 8(2), 150-165.

Nesterova, Y. (2023). Towards Social Justice and Inclusion in Education Systems. University of
Glasgow, January, 301-313. https://doi.org/https://doi.org/10.4337/9781800375062.00028

Okere, S. (2023). Drama Communication as an Instrument for addressing Out-of-School Girls’
Phenomenon in Nigeria. NIU Journal of Social Sciences, 9(1), 109-115.
https://doi.org/10.58709/niujss.v9il.1598

Olusanya, B. O., Storbeck, C., Cheung, V. G., & Hadders-Algra, M. (2023). Disabilities in Early
Childhood: A Global Health Perspective. Children, 10(1), 1-11.
https://doi.org/10.3390/children10010155

Rotenberg, S., Smythe, T., & Kuper, H. (2023). Left Behind: Modelling the life expectancy
disparities amongst people with disabilities in Low and Middle-Income Countries. MedRxiv,
301621,2023.07.12.23292565. https://doi.org/https://doi.org/10.1101/2023.07.12.23292565

Salami, I. A.(2016). Nigerian Early Childhood Education Policies and Practices for Sustainability.
European Journal of Research and Reflection in Educational Sciences, 4(5), 71-85.
www.idpublications.org

Salami, I. A. (2022). Inclusive Early Childhood Education in Nigeria: The Journey So Far. The
Journal of the International Association of Special Education, 15(December 2014), 120-128.

Temitope, Lawalo., & Opeyemi, O. N. (2023). ASSESSMENT OF STATE GOVERNMENT
INVOLVEMENT IN ENHANCING QUALITY EARLY CHILDHOOD CARE AND
EDUCATION IN OSUN STATE, NIGERIA LAWAL Oluwaseun Temitope, Ph.D &
OYEWUMI Nasimot Opeyemi. I/JOTRE, 24.

United Nations Economic, Asia, S. C. for, & Pacific, T. (2023). Catalysts of Change: Disability
Inclusion in Business in Asia and the Pacific.

WHO, UNISEF, UNFPA,GRUP, W.B., & UNDESA. (2020). Trends in Maternal Mortality 2000
to 2020.




Junior 282 Revisi

ORIGINALITY REPORT

18« 13 74 6o

SIMILARITY INDEX INTERNET SOURCES PUBLICATIONS STUDENT PAPERS

PRIMARY SOURCES

ingpdf.com

Ilgterr%te,ource 2 %
uir.unisa.ac.za

Internet Source 2%
businessday.n

Internet Source y g 1 %
eprajournals.com

IntErnetJSource 1%

David Mitchell, Valerie Karr. "Crises, Conflict 1 o
and Disability - Ensuring equality”, Routledge, °
2014
Publication

ﬂ Submitted to Intercollege 1
Student Paper 0%

www.tandfonline.com 1
Internet Source %

B Submitted to University of Pretoria 1
Student Paper 06

www.researchgate.net



Internet Source

(K

—_
(@)

Shawula, Ntombizodwa. "Challenges of
Implementing the Screening, Identification,
Assessment and Support Policy for D/deaf
Learners in Four Gauteng-Based Special
Schools for D/deaf Learners.", University of
Johannesburg (South Africa)

Publication

(K

Musisi, Lwanga G.. "Living on the Margins of
the Centre Called "Normalcy": Autistic
Children Within a Neo-Colonial Uganda
Education System.", University of Toronto
(Canada), 2024

Publication

(K

—_
N

Submitted to University of Messina
Student Paper

(K

—_
w

llufb.llu.lv

Internet Source

(K

Submitted to Miami Dade College
Student Paper g <1 %
Submitted to Global Banking Trainin
Student Paper g g <1 %
Submitted to Namibian College of Open <1 o

Learning
Student Paper




Afifah Zahroh Nurjannah, Berlian Thaeba <1 o
Noevus, Husnia Salsabila Fathya. "Digital ’
Finance Influence for MSMEs in Indonesia",
Proceedings Series on Social Sciences &

Humanities, 2022
Publication
Submitted to Sheffield Hallam Universit

Student Paper y <1 %
ijariie.com

I!wternet Source <1 %
ijotre.oauife.edu.n

I!wternet Source g <1 %
www.ghanaiantimes.com.gh

Internet Sogurce g <1 %
www.diva-portal.or

Internet Source p g <1 %
Submitted to Roehampton Universit

Student Paper p y <1 %
Submitted to University of Derb

Student Paper y y <1 %
www.ncbi.nlm.nih.gov

Internet Source g <1 %
nces.ed.gov

Internet Sourcg <1 %




eprints.uni-mysore.ac.in <1 y
0

Internet Source

&
~N

research-information.bris.ac.uk <1
%

Internet Source

B
(00)

scholarworks.waldenu.edu <1
%

Internet Source

3
O

www.ideals.illinois.edu
<1 %

Internet Source

W
B

WWw.unescap.org <1 Y
0

Internet Source

B
—

N wwwi.iiste.org <1 o

Internet Source

=

Exclude quotes Off Exclude matches Off
Exclude bibliography On



