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Abstract:

Background: Teacher competence in early childhood learning plays a crucial role in stimulating children’s creativity and
developmental abilities. However, at TK Tunas Bangsa Desa Sinar Harapan, the competence of teachers in conducting music
education remains relatively low compared to other subjects. Teachers frequently replace music lessons with visual arts activities
such as drawing, indicating limited mastery of musical concepts and teaching strategies

Objective: This study aims to analyze the level of teacher competence in music learning and identify the factors that influence the
replacement of music lessons with visual arts. The scope of this paper focuses on pedagogical competence, mastery of teaching
materials, learning implementation, and teachers’ readiness to deliver music-related activities.

Methods: This research employs a qualitative descriptive method. Data were collected through interviews with teachers, classroom
observations, and documentation review to obtain a comprehensive understanding of music learning practices in the classroom.

Results: The findings reveal that teachers have limited skills in vocal techniques, rhythm instruction, and the use of simple musical
instruments. As aresult, teachers tend to avoid music lessons and shift to drawing activities, which they perceive as easier to manage.
The study also shows that the lack of training, insufficient learning media, and minimal exposure to music pedagogy significantly
affect teachers’ competence.

Conclusion: The study concludes that teacher competence in music education at TK Tunas Bangsa is still inadequate and requires
strengthening through targeted training, provision of musical learning resources, and continuous professional development.
Improved competence is expected to encourage teachers to implement meaningful and consistent music learning in early childhood

education.

Keywords: Early Childhood Education, Learning Implementation, Music Learning, Teacher Competence

1. INTRODUCTION

Music education plays an essential role in developing
children’s creativity, emotional expression, and sensory
abilities, especially at the early childhood level (Asti & Yudha,
2024). Globally, early childhood education systems emphasize
the integration of various art forms, including music, as a
means to stimulate holistic development (Ghozali, 2020). In
Indonesia, the national curriculum for Pendidikan Anak
Usia Dini (PAUD) also mandates the inclusion of music
learning as part of artistic and aesthetic development.
Ideally, teachers are expected to facilitate engaging
music activities that support children’s rhythm, vocal
expression, and appreciation of sound (Fitriyani et al.,
2024).
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However, in practice, music learning in many early
childhood institutions still receives less attention
compared to other developmental domains (Starkey,
2020). Several studies have reported that teachers often
feel less confident in teaching music due to limited
competence, insufficient musical training, and
inadequate instructional resources (Gunara & Sutanto,
2021). These conditions lead to a gap between
curriculum expectations and actual implementation in
the classroom (Julia et al., 2023).

A similar condition occurs at TK Tunas Bangsa Desa
Sinar Harapan Kecamatan Tungkal Jaya Kabupaten
Musi Banyuasin. Based on preliminary observations,
teachers' competence in conducting music learning
remains relatively low compared to other subjects
(Regita et al., 2024). Instead of implementing structured
musical activities, teachers frequently replace music
lessons with visual arts activities such as drawing, which
they perceive as simpler and more manageable (Harfiani
& Nugroho, 2020). This situation indicates the presence
of pedagogical constraints, lack of mastery in musical
concepts, and minimal availability of musical learning
media. Ideally, learning music should involve singing,
playing simple instruments, and recognizing rhythm
patterns yet these practices are not optimally conducted
(Thoha & AN, 2021).

Previous research has examined teacher competence in
early childhood music learning, but most studies focus
on training models, musical environment support, or

22


https://doi.org/10.58723/junior.v3i1.564
https://crossmark.crossref.org/dialog/?doi=10.58723/junior.v3i1.564&domain=pdf&date_stamp=2026-01-29
https://gomit.id/
https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/
22


Journal of Early Childhood Development and Education

teacher perceptions toward music education (Praharani
et al., 2025). Few studies specifically analyze the gap
between expected curriculum implementation and
teachers’ actual teaching behaviors in rural early
childhood institutions (Redhamah et al., 2024). The
novelty of this study lies in its focus on analyzing
teacher competence comprehensively  covering
pedagogical skills, mastery of teaching materials, and
readiness to apply music activities while also exploring
reasons behind teachers’ tendency to replace music
classes with drawing activities (Khasanah et al., 2025).
Therefore, this research is conducted under the title
“Analysis of Teacher Competence in Music Learning at
TK Tunas Bangsa, Sinar Harapan Village, Tungkal Jaya
District, Musi Banyuasin Regency.” The study aims to
analyze teachers’ level of competence in music learning
and identify the factors influencing the low
implementation of music education in this early
childhood setting.

2. MATERIAL AND METHOD

This study employed a qualitative descriptive research
design aimed at providing a comprehensive picture of
teacher competence in implementing music learning at
TK Tunas Bangsa, Sinar Harapan Village, Tungkal Jaya
District, Musi Banyuasin Regency. A qualitative
descriptive approach is recognized as effective in
capturing natural behaviors and experiences in early
childhood settings (Izzah et al., 2020). The participants
consisted of three teachers selected through purposive
sampling based on their involvement in music learning
or their tendency to substitute it with drawing, following
recent purposive sampling guidelines (Mateos-Moreno,
2022). Data collection began with school coordination
and continued for two months, from March to April
2024, using classroom observations, interviews, and
documentation (Aisyah et al., 2024). Triangulation was
applied to improve credibility, consistent with current
qualitative validity approaches (Marlina et al., 2025).

Data were collected through observation, semi-
structured interviews, and documentation (Samsudin et
al., 2023). Observations explored how teachers planned
and implemented music learning, in line with updated
recommendations for naturalistic observation in early
childhood classrooms (Gunawan et al.,, 2023).
Interviews examined teachers’ musical knowledge,
pedagogical  strategies, and constraints, while
documentation included lesson plans and activity photos
(Tang et al., 2020). Observation sheets, interview
guides, and documentation checklists were developed
based on PAUD curriculum requirements and recent
frameworks for evaluating teacher competence in music
learning (Szczyrba-poroszewska & Lasota, 2023).

This model remains one of the most widely used
approaches in qualitative educational research (Amini &
Wiyani, 2024). The study was conducted in one
institution, which limits generalizability, a limitation
noted in recent discussions on small-sample qualitative

studies (Levitt, 2021). Despite this, triangulation
strengthened the wvalidity of findings, providing
meaningful insights into the practical constraints of
implementing early childhood music learning in rural
contexts (Ba, 2021).

3. RESULTS AND DISCUSSION
3.1 Result

The results indicate that teachers at TK Tunas Bangsa
demonstrate limited competence in implementing
structured music learning activities. Classroom practices
were largely confined to simple singing exercises, with
minimal integration of rhythm instruction, sound
exploration, or the use of musical instruments. This
condition reflects an insufficient understanding of early
childhood music pedagogy, which contrasts with the
view of Campbell and Scott-Kassner that effective music
learning should involve diverse sensory, rhythmic, and
experiential components (Lubis et al., 2025). Teachers
also exhibited uncertainty in teaching fundamental
musical concepts such as tempo and pitch, resulting in
learning activities that were repetitive and lacked
developmental depth.

Another significant finding is the frequent substitution of
music lessons with drawing activities. Teachers
perceived music instruction as more complex and
demanding compared to visual arts. This perception is
consistent with Yuliani’s findings that many PAUD
teachers feel inadequately prepared to teach music due to
limited training and professional support. Furthermore,
the absence of basic musical instruments, such as
tambourines or shakers, further discouraged teachers
from implementing appropriate music learning activities,
leading them to select drawing as a more familiar and
manageable alternative (Suprayitno et al., 2023).

In addition, several external factors contributed to the low
level of music learning implementation, including
limited resources, inadequate facilities, and weak
institutional emphasis on creative arts. Similar
constraints were identified by Rahmawati, who reported
that insufficient learning media significantly reduces
teachers’ confidence in conducting music-based
activities. Although teachers at TK Tunas Bangsa
acknowledged the importance of music for early
childhood development, they were unable to translate this
awareness into consistent classroom practice due to these
systemic limitations.

3.2 Discussion

The findings of this study demonstrate that teacher
competence in early childhood music learning at TK
Tunas Bangsa remains limited, particularly in relation to
pedagogical understanding, content mastery, and
instructional ~— implementation.  Although teachers
acknowledged the importance of music for children’s
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holistic development, this awareness was not reflected in
consistent classroom practices. This gap highlights a
persistent disconnect between teachers’ conceptual
recognition of music education and their practical ability
to implement it effectively, a challenge frequently
reported in early childhood education contexts.

The PAUD curriculum explicitly mandates music
learning as an integral component of children’s aesthetic
and artistic development. However, the observed
practices at TK Tunas Bangsa indicate that curriculum
objectives are not fully operationalized at the classroom
level. This finding supports Suyadi’s argument that
curriculum implementation in Indonesian early
childhood institutions is often constrained by teacher
readiness and institutional support. As a result, music
learning becomes marginal rather than a structured
developmental activity, despite its recognized
pedagogical value.

Teacher self-efficacy emerged as a critical determinant of
instructional behavior. Teachers who lacked confidence
in their musical abilities tended to avoid music
instruction and instead replaced it with drawing
activities. This finding is consistent with Bandura’s self-
efficacy theory, which posits that individuals are more
likely to engage in tasks they feel competent to perform.
In the context of early childhood education, low self-
efficacy not only affects instructional choices but also
limits the diversity of learning experiences provided to
children. Consequently, children miss opportunities to
develop rhythm sensitivity, auditory discrimination, and
expressive skills that are fundamental to early musical
development.

Furthermore, the dominance of singing as the sole music
activity suggests a narrow interpretation of music
learning. Effective early childhood music education
should encompass a variety of experiences, including
movement, rthythm exploration, sound recognition, and
interaction with simple instruments. The absence of such
activities at TK Tunas Bangsa reflects teachers limited
pedagogical repertoire and reinforces previous findings
that insufficient training leads to repetitive and surface-
level instruction. This condition may reduce the
developmental impact of music learning and limit its
contribution to children’s cognitive, motor, and socio-
emotional growth.

Institutional and contextual factors also played a
significant role in shaping instructional practices.
Limited availability of musical instruments, inadequate
facilities, and weak administrative emphasis on creative
arts constrained teachers’ ability to implement
meaningful music learning. Rahmawati similarly found
that the lack of learning media significantly undermines
teacher confidence and instructional creativity in early
childhood music education. These findings underscore
the importance of institutional support in enabling
teachers to translate curriculum mandates into practice.

The frequent substitution of music learning with drawing
activities further illustrates how teachers prioritize
instructional convenience over curriculum alignment
when faced with limited competence and resources.

While visual arts are valuable for early childhood
development, replacing music entirely reduces the
balance of artistic experiences intended in the PAUD
curriculum. This pattern indicates that music learning is
often perceived as optional rather than essential,
reinforcing its marginal position within early childhood
instructional priorities.

3.2.1 Implication

The findings imply that strengthening teacher
competence in early childhood music learning requires
comprehensive and systematic interventions.

Professional development programs should move beyond
general pedagogical training and explicitly address early
childhood music pedagogy, including rhythm instruction,
vocal techniques, and the use of simple instruments.
Enhancing teachers’ practical skills is likely to increase
self-efficacy and reduce avoidance behavior in music
instruction.

In addition, institutional support is crucial for sustaining
improvements in instructional practice. The provision of
basic musical instruments and learning media can
significantly enhance teachers’ readiness to implement
music learning. These implications align with
international perspectives emphasizing that effective
music education depends on both teacher preparedness
and supportive learning environments.

3.2.2 Research Contribution

This study contributes to the literature by providing
empirical evidence of how teacher self-efficacy,
institutional constraints, and resource availability interact
to shape music learning practices in rural PAUD settings.
While previous studies have focused on teacher training
models or attitudes toward music education. This
research highlights a specific instructional phenomenon
the systematic substitution of music learning with
drawing activities.

By situating this phenomenon within the framework of
curriculum implementation and teacher competence, the
study offers new insights into the structural and
psychological factors that hinder effective music
education in early childhood settings. These findings
enrich the discourse on curriculum-practice gaps and
extend existing research on early childhood teacher
competence in developing contexts.

3.2.3 Limitation

Despite its analytical depth, this study has several
limitations. The focus on a single institution limits the
transferability of findings across diverse educational
contexts. Additionally, reliance on qualitative methods
may introduce interpretive bias, particularly in assessing
teacher competence and instructional intent. These

limitations underscore the need for cautious
interpretation and contextual sensitivity.

3.2.4 Suggestion

Future research should adopt comparative and

longitudinal designs to examine how teacher competence
in music learning evolves over time and across
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institutional contexts. Integrating quantitative measures
such as competence scales or observational rubrics could
strengthen empirical rigor and enhance generalizability.
Moreover, future studies should explore policy-level
strategies for embedding music education more firmly
within early childhood curricula. Addressing teacher
competence, institutional resources, and curriculum
coherence simultaneously is essential to ensuring that
music learning fulfills its role in supporting children’s
holistic development.

4. CONCLUSION

The findings of this study conclude that teacher
competence in music learning at TK Tunas Bangsa
remains limited, particularly in mastering basic musical
concepts, selecting appropriate teaching strategies, and
using musical learning media. This low level of
competence has led teachers to frequently replace music
lessons with drawing activities, which they perceive as
easier to manage. The research highlights a clear gap
between curriculum expectations and actual classroom

implementation, influenced by teachers’ lack of
confidence, limited training opportunities, and
inadequate  availability = of musical resources.

Strengthening teacher competence through targeted
training, provision of musical instruments, and
continuous professional development is essential to
ensure that meaningful and developmentally appropriate
music learning can take place in early childhood settings.

5. ACKNOWLEDGEMENT

The authors would like to express their sincere
appreciation to the principal and teachers of TK Tunas
Bangsa, Sinar Harapan Village, Tungkal Jaya District,
Musi Banyuasin Regency, for their cooperation and
willingness to participate in this study. The authors also
acknowledge the support of the educational stakeholders
who facilitated access to the research site and provided
valuable insights during data collection.

6. AUTHOR CONTRIBUTION STATEMENT

This study was made possible through the valuable
support and collaboration of various parties. The authors
extend their sincere appreciation to the leadership of TAI
Muhammad Azim Jambi for providing institutional
support throughout the research process. The Early
Childhood Islamic Education (PIAUD) lecturers also
contributed meaningful guidance, especially in
strengthening  the  theoretical framework and
methodological approach used in this study. Appreciation
is likewise addressed to the school partners who
facilitated access to the research site, offered essential
information, and actively participated during data
collection. Their cooperation greatly enhanced the depth
and reliability of the findings. Both authors contributed
equally to the planning, execution, writing, and final
approval of this manuscript.

AUTHOR INFORMATION
Corresponding Authors

Kompri, IAI Muhammad Azim Jambi, Indonesia
https://orcid.org/0009-0004-3716-5770
Email: komprijambi@gmail.com

Authors
Wahyu Lestari, TAI Muhammad Azim Jambi,
Indonesia
https://orcid.org/0009-0002-3908-4443
Email: whyulestari@icloud.com

Mastikawati, IAI Muhammad Azim Jambi,

Indonesia
https://orcid.org/0009-0009-4494-6213
Email: mastikaika333@gmail.com

Fitriah, IAI Muhammad Azim Jambi, Indonesia
https://orcid.org/0009-0005-7432-2963
Email: fitriah.fitl @gmail.com

REFFERENCE

Aisyah, S., Agusta, A. R., Santika, V., Patriamurti, Y.
D., & Princess, S. V. (2024). Teacher’s Learning
Strategy For Recognizing The Children’s Concept
Of Numbers. E-Chief Journal (Early Childhood
and Family Parenting Journal), 4(1), 30-41.
https://doi.org/10.20527/e-chief.v4il.12226

Amini, M., & Wiyani, N. A. (2024). Implementation of
Character Education Based on Total Quality

Management : Strengthening the Profile of
Pancasila Students in Kindergarten. Jurnal
Pendidikan Usia Dini, 18(1).

https://doi.org/10.21009/JPUD.181.14

Asti, D., & Yudha, R. P. (2024). Aggressive Behavior
Of Early Children In The Kindergarten Of Bina
Tunas Bangsa Batang Hari Regency Jambi
Province. JSRET (Journal of Scientific, Research,
Education, and Technology), 3(20), 1314—1339.
https://doi.org/10.58526/jsret.v3i4.509

Ba, S. (2021). Qualitative Data Analysis. /GI Publisher,
203-223.  https://doi.org/10.4018/978-1-7998-
6622-0.ch010

Fitriyani, L., Zahro, 1., & Suwargono, T. (2024). Efforts
To Improve Kinesthetic Intelligence In Children
Aged 5-6 Years Through Traditional Dance

At

Kindergarten , Songgon District , Banyuwangi

Activities Banyuwangi Pgri Bedewang

25


https://gomit.id/
https://orcid.org/0009-0004-3716-5770
mailto:komprijambi@gmail.com
https://orcid.org/0009-0002-3908-4443
mailto:whyulestari@icloud.com
https://orcid.org/0009-0009-4494-6213
mailto:mastikaika333@gmail.com
https://orcid.org/0009-0005-7432-2963
mailto:fitriah.fit1@gmail.com
https://doi.org/10.20527/e-chief.v4i1.12226
https://doi.org/10.21009/JPUD.181.14
https://doi.org/10.58526/jsret.v3i4.509
https://doi.org/10.4018/978-1-7998-6622-0.ch010
https://doi.org/10.4018/978-1-7998-6622-0.ch010
25


Journal of Early Childhood Development and Education

Regency. Journal of Educational Technology and
Innovation, 7(2), 61-70.
https://doi.org/10.31537/jeti.v7i2.2113 P

Ghozali, 1. (2020). Professional Competence of
Teachers in Learning Music at Elementary
Schools in Pontianak. Harmonia: Journal of Arts
Research  and  Education, 20(1), 84-94.
https://doi.org/10.15294/harmonia.v20i1.24932

Gunara, S., & Sutanto, T. S. (2021). Enhancing the
Intercultural Competence Development of
Prospective Music Teacher Education: A Case
Study in Indonesia. International Journal of
Higher Education, 10(3), 150-157.
https://doi.org/10.5430/ijhe.v10n3p150

Gunawan, M. A., Hamzah, S., Hadiwinarto, & Danim,
S. (2023). Observation Methods in Evaluating
Early Childhood Learning in Kindergarten. A4/-
Ishlah: Jurnal Pendidikan, 15(4), 6803—6813.
https://doi.org/10.35445/alishlah.v15i4.1526

Harfiani, M., & Nugroho, R. A. A. E. (2020). The
Differences in Children Music Skills That Follow
Kolintang Extracurriculars with Children Who Do
Not Follow Kolintang Extracurriculars. Early
Childhood Education Papers, 9(1), 61-66.
https://doi.org/10.15294/belia.v9i1.35645

Izzah, K., Darmiati, & Noorhafizah. (2020). Developing
Religious and Moral Values in Habitating
Through Combination of Number Heads Together
Model with Audio-Visual Media And Reading
Aloud Method. Journal Of K6 Education And
Management.
https://doi.org/10.11594/jk6em.03.04.04

Julia, J., Supriyadi, T., Ali, E. Y., Agustian, E., &
Fadlilah, A. (2023). Developing Elementary
School Teacher’s Professional Competence in
Composing Traditional Songs: An Action
Research in Indonesia. International Journal of
Learning, Teaching and Educational Research
(IJLTER), 22(6).
https://doi.org/10.26803/ijlter.22.6.23

Khasanah, N., Hidayah, N. M. A., & Latuharhary, J. D.
V. (2025). Literature Study on the Utilization of
Audiovisual Media in Hanzi Learning in the
Digital Era. ILJCIS Journal of Chinese
Interdisciplinary Studies, 3(), 7-16.
https://doi.org/10.26740/ijcis.v3i1.45428

Levitt, H. (2021). Qualitative Generalization, Not to the
Population But to the Phenomenon:

Reconceptualizing Variation in Qualitative
Research. Qualitative Psychology, 8, 95-110.
https://doi.org/10.1037/qup0000184

Lubis, A. M., Barus, R. M. B., & Lubis, H. Z. (2025).
Implementation Of Islamic Education Through
Music In Early Childhood. Islamc EduKids:
Jurnal Pendidikan Anak Usia Dini, 7(1).
https://doi.org/10.20414/iek.v7i1.12816

Marlina, E., Hakim, S. Al, & Maryati, 1. (2025).
Ensuring Trustworthiness in Qualitative Researcn
h: The Role of Triangulation Techniques
Triangulation  in  Qualitative  Research.
https://doi.org/10.4018/979-8-3693-3069-
2.ch012

Mateos-Moreno, D. (2022). Why (not) be a music
teacher? Exploring pre-service music teachers’
sources of concern regarding their future
profession. [International Journal of Music
Education, 40(4), 489-501.
https://doi.org/10.1177/02557614211073138

Praharani, D. A., Vera, A., Pramudyani, R., Puspitasari,
I., & Nuraini, F. (2025). AVOID Game as
Implementation of Pancasila Student Profile
Strengthening Project. Jurnal Pendidikan Anak
Usia Dini Undiksha, 13, 219-232.
https://doi.org/10.23887/paud.v13i2.89999

Redhamah, G., Jamain, R. R., & Noorhapizah. (2024).
Implementation of English Language Acquisition
with the Phonics Method ( Multi-site Study at
Hasanuddin Madjedi and Madinaturramlah
Islamic Integrated Early Childhood Center in
Banjarmasin City ). Formosa Journal of Applied
Sciences (FJAS), 3(4), 2083-2100.
https://doi.org/10.55927/fjas.v3i4.8806

Regita, M. A. S., Asril, N. M., & Wirabrata, D. G. F.
(2024). Intracurricular Learning of Religious
Values and Children > s Discipline in the
Independent  Curriculum in  Kindergarten.
JURNAL PENDIDIKAN MULTIKULTURAL
INDONESIA, 7, 117-126.
https://doi.org/10.23887/jpmu.v7i2.84045

Samsudin, M. A. S., Abdullah, A., & Kadir, S. A.
(2023). School Organizational Climate and
Effectiveness of In-Service Training as Predictors
of Teaching Competence of Primary School
Music Teachers in the Central Zone of Peninsular
Malaysia. International Journal Of Academic
Research In  Progressive Education And

26


https://gomit.id/
https://doi.org/10.31537/jeti.v7i2.2113%20P
https://doi.org/10.15294/harmonia.v20i1.24932
https://doi.org/10.5430/ijhe.v10n3p150
https://doi.org/10.35445/alishlah.v15i4.1526
https://doi.org/10.15294/belia.v9i1.35645
https://doi.org/10.11594/jk6em.03.04.04
https://doi.org/10.26803/ijlter.22.6.23
https://doi.org/10.26740/ijcis.v3i1.45428
https://doi.org/10.1037/qup0000184
https://doi.org/10.20414/iek.v7i1.12816
https://doi.org/10.4018/979-8-3693-3069-2.ch012
https://doi.org/10.4018/979-8-3693-3069-2.ch012
https://doi.org/10.1177/02557614211073138
https://doi.org/10.23887/paud.v13i2.89999
https://doi.org/10.55927/fjas.v3i4.8806
https://doi.org/10.23887/jpmu.v7i2.84045
26


Journal of Early Childhood Development and Education

Development, 12(2), 1995-2008.
https://doi.org/10.6007/IJARPED/v12-12/17568

Starkey, L. (2020). A review of research exploring
teacher preparation for the digital age. Cambridge
Journal  of  Education,  50(1),  37-56.
https://doi.org/10.1080/0305764X.2019.1625867

Suprayitno, Wiryanto, Fauziddin, M., & Julianto.
(2023). Inovasi Guru dalam Pembelajaran Seni
Musik untuk Siswa Kelas Rendah Sekolah Dasar.
Jurnal Obsesi: Jurnal Pendidikan Anak Usia
Dini, 7(3), 3117-3126.
https://doi.org/10.31004/0bsesi.v7i3.4703

Szczyrba-poroszewska, J., & Lasota, A. (2023). Musical
competencies of teachers of preschool and school-

age children. Edukacja Ustawiczna Dorostych.
https://doi.org/10.34866/pgtj-c770

Tang, S. Y. F., Wong, A. K. Y., Li, D. D. Y., & Cheng,
M. M. H. (2020). Millennial generation preservice
teachers’ intrinsic motivation to become a teacher,
professional learning and  professional
competence. Teaching and Teacher Education,
96, 103180.
https://doi.org/10.1016/j.tate.2020.103180

Thoha, M., & AN, R. A. E. (2021). Learning of Srintil’s
Creative Dance in an Effort to Improve Children’s
Cooperation  Attitudes in Cepoko Hamlet,
Canggal Village, Temanggung District. Early
Childhood Education Papers, 10(1), 78-84.
https://doi.org/10.15294/belia.v10iNo 1.42739

27


https://gomit.id/
https://doi.org/10.6007/IJARPED/v12-i2/17568
https://doi.org/10.1080/0305764X.2019.1625867
https://doi.org/10.31004/obsesi.v7i3.4703
https://doi.org/10.34866/pgtj-c770
https://doi.org/10.1016/j.tate.2020.103180
https://doi.org/10.15294/belia.v10iNo%201.42739
27


