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1. INTRODUCTION 

Early childhood education (ECE) is a holistic 

developmental effort aimed at children from birth to the 

age of six, providing educational stimulation to support 

their physical and psychological growth and prepare 

them for the next level of education (Taqiuddin et al., 

2026; Utami, 2022). This principle is aligned with 

Indonesian Ministerial Regulation No. 137 of 2014, 

which affirms that ECE plays a vital role in facilitating 

comprehensive child development in accordance with 

their respective developmental stages (Efendi et al., 

2022). 
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Among the aspects of development that deserve 

particular attention in ECE settings is physical-motor 

development, specifically the child's ability to use body 

muscles for various movement activities (Avan et al., 

2021; Oli et al., 2024). Gross motor skills, which engage 

large muscle groups for walking, running, jumping, and 

maintaining body balance, have a broad impact on 

children's self-confidence, independence, and capacity 

to interact with their environment (Masita et al., 2020; 

Tamela et al., 2020). Gross motor development does not 

emerge spontaneously; rather, it requires appropriate 

and planned stimulation. Children who receive 

insufficient stimulation tend to experience difficulties in 

movement coordination and body balance (Uzair et al., 

2026). 

Within the Fundamental Movement Skills (FMS) 

framework proposed by (Mumu et al., 2025), gross 

motor development encompasses three interrelated 

categories: locomotor movements (e.g., running, 

jumping), stability movements (e.g., balancing, 

bending), and manipulative movements (e.g., 

coordinating hands and feet following a rhythm). These 

categories provide a theoretical lens for examining how 

structured physical activities such as rhythmic 

gymnastics may simultaneously address coordination, 
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balance, agility, and muscle strength in an integrated 

manner (Ono, 2020; Sari et al., 2026). 

Rhythmic gymnastics offers a promising answer to this 

developmental need (Oli et al., 2024). By integrating 

bodily movement with musical accompaniment, it 

becomes a more structured, engaging, and enjoyable 

activity for children, simultaneously training 

coordination, balance, agility, and the ability to follow 

instructions (Saputra et al., 2026). Research has 

consistently demonstrated that routinely and structurally 

implemented rhythmic gymnastics can stimulate gross 

motor development in early childhood. Furthermore, 

music used in such activities has been shown to enhance 

children's motivation and participation during the 

sessions (Ahmad, 2023; Guerra et al., 2019). Beyond 

these physical benefits, rhythmic gymnastics also fosters 

significant social and emotional growth by encouraging 

teamwork and building self-confidence in young 

participants (Qotrunnada et al., 2025). Specifically, the 

integration of varied and innovative movements 

facilitates the optimization of muscle endurance, 

strength, and agility, allowing children to move with 

greater flexibility and balance (Manggau & Usman, 

2020; Ulfah et al., 2021). 

At TK Lembayung Indah, Bengkulu City, rhythmic 

gymnastics has been conducted routinely as part of the 

weekly learning schedule, and children have 

demonstrated high enthusiasm in participating. 

However, no systematic and in-depth study has been 

conducted regarding the planning, implementation, and 

evaluation of the activity, nor its specific contribution to 

stimulating gross motor skills (Utami, 2022). Previous 

studies generally reported overall improvements across 

all gross motor aspects without sufficiently examining 

why certain aspects achieved different outcomes, or the 

specific enabling and inhibiting factors within a single 

institutional context (Irwan et al., 2022). Moreover, 

most prior studies employed quantitative or action 

research designs and focused on measurable outcomes, 

leaving a gap in understanding the implementation 

process as perceived and narrated by the practitioners 

themselves (Mudhofar et al., 2026). To date, no known 

study has specifically examined how rhythmic 

gymnastics is planned, implemented, and evaluated 

within a single early childhood institution in Bengkulu 

City, nor how teachers themselves perceive its 

supporting and inhibiting factors; addressing this 

practitioner-centered, single-site perspective constitutes 

the novelty of the present study (Nurlaela et al., 2025). 

By exploring the instructional framework and the 

nuanced role of teachers as facilitators, this research 

seeks to clarify how rhythmic gymnastics functions as a 

structured learning strategy to enhance physical 

engagement and developmental outcomes (Pratiwi et al., 

2022). 

Based on this gap, the present study aims to provide a 

comprehensive and in-depth description of the 

implementation of rhythmic gymnastics as a medium for 

stimulating gross motor skills in early childhood. The 

specific objectives are: (1) to describe and analyze the 

planning, implementation, and evaluation of rhythmic 

gymnastics activities; (2) to identify which gross motor 

aspects coordination, balance, agility, and muscle 

strength were stimulated and to what degree as reported 

by teachers; and (3) to identify supporting and inhibiting 

factors, all within the context of Group B children at TK 

Lembayung Indah, Bengkulu City. 

2. MATERIAL AND METHOD  

This study employed a descriptive qualitative approach, 

aiming to describe and understand the naturally 

occurring phenomena in the field without researcher 

manipulation (Widayati, 2026). The research was 

conducted over one month in July 2026 at TK 

Lembayung Indah, located at Jalan Zainul Arifin No. 26, 

Dusun Besar, Singaran Pati District, Bengkulu City. 

Research informants consisted of one school principal 

and three Group B teachers, selected purposively based 

on two criteria: (1) direct involvement in planning and 

implementing rhythmic gymnastics activities at the 

research site. This criterion ensured that informants 

possessed sufficient experiential knowledge to provide 

meaningful accounts of the activity. The research object 

was the gross motor development of all 15 Group B 

children aged 5-6 years; their development was 

described through interview data from teachers and the 

school principal as well as supporting documentation, 

not through instruments directly administered to the 

children. 

Data were collected through two primary techniques: 

semi-structured interviews and documentation. The 

semi-structured interview guide was developed based on 

the research objectives and covered the planning, 

implementation, and evaluation of rhythmic gymnastics 

activities; stimulated gross motor aspects; children's 

responses; and obstacles encountered along with 

strategies to address them, while allowing informants 

the freedom to elaborate further. The guide was 

developed through a systematic drafting process based 

on the study's theoretical framework and research 

objectives, and reviewed in consultation with the thesis 

supervisors prior to data collection to ensure content 

alignment and clarity of questions.  

Data collection continued until the four informants had 

been interviewed and no substantially new information 

relevant to the research questions emerged from 

subsequent interviews, indicating that data saturation 

had been reached. Specifically, by the third and fourth 

interviews, informants' responses across all five 

thematic areas of the guide planning, implementation, 

gross motor stimulation, children's responses, and 

obstacles along with strategies consistently converged 

without yielding substantially new categories or themes, 

confirming that the four informants constituted a 

sufficient data source for this study. Each of the four 

informants was interviewed twice during the research 

period, with each session lasting approximately 15 

https://gomit.id/
111



 

 

 

Journal of Early Childhood Development and Education 

minutes, to allow sufficient elaboration and clarification 

of information. Interviews were audio-recorded with 

informants' consent, then transcribed verbatim for 

analysis.  

Data coding followed a two-cycle procedure: first-cycle 

descriptive coding to label recurring topics, followed by 

second-cycle pattern coding to identify thematic 

categories across informants. Documentation in the 

form of photographs of gymnastics activities and Daily 

Learning Implementation Plans (RPPH) was used to 

confirm that the activities were formally recorded within 

the learning plan. Direct observation of children was not 

employed, as the study focused on obtaining the 

teachers' and school principal's firsthand accounts of the 

implementation process; child-level developmental data 

were therefore derived from informant reports rather 

than researcher observation, which constitutes a design 

boundary acknowledged in the limitations. 

Data analysis followed the interactive model of Miles 

and Huberman, encompassing data reduction, data 

display, and conclusion drawing/verification (Iqbal et 

al., 2026). Data validity was maintained through four 

trustworthiness criteria from Lincoln and Guba as 

described by (Colquhoun-Flannery et al., 2026): 

credibility, through member checks in which informants 

reviewed and confirmed the accuracy of their 

transcribed responses, prolonged engagement during the 

one-month data collection period, and peer debriefing 

with thesis supervisors; transferability, through thick 

description of the research setting, informant profiles, 

and activity procedures to allow readers to judge 

applicability to other contexts; dependability, through an 

audit trail documenting each stage of data collection, 

reduction, and analysis; and confirmability, through 

anchoring all interpretations directly in interview 

transcripts and RPPH documents rather than the 

researcher's assumptions. 

Figures and Tables 

Tables and figures are positioned centrally. Table titles 

appear above the table in centered alignment, while 

figure titles appear below the figure in centered 

alignment. All tables and figures are referenced in the 

text. 

 

3. RESULTS AND DISCUSSION 

3.1 Result 

Rhythmic gymnastics at TK Lembayung Indah was 

conducted routinely once per week, every Saturday from 

08.00 to 09.00 WIB, and led jointly by three classroom 

teachers and the school principal. The simultaneous 

involvement of all four personnel not only facilitated 

supervision of all children but also signaled the 

institution's collective commitment to the importance of 

gross motor stimulation. 

Planning. Prior to each weekly session, teachers prepared 

musical equipment (speakers and audio source) and 

arranged children in rows according to their classes. The 

school principal explained that planning was conducted 

collaboratively each week, encompassing song selection, 

choosing age-appropriate simple movements, and 

preparing a safe and comfortable venue, all formally 

incorporated into the official learning schedule. The 

collaborative nature of this planning involving all three 

teachers and the school principal distinguished the 

activity from informally improvised physical exercises. 

This was confirmed by the RPPH documents, which 

listed rhythmic gymnastics as a recurring weekly activity 

together with its accompanying song and general 

sequence of movements, indicating that the activity was 

formally part of the structured learning plan rather than 

an incidental or spontaneous one. However, the RPPH 

documents did not state a separate, explicit learning 

objective linking the activity to gross motor 

development, nor did they specify indicators for 

assessing children’s participation or progress during the 

activity a gap in documentation that the present study’s 

findings help to highlight. 

“Before the activity is carried out, the teachers and I first 

prepare a plan together. We decide on the song to be 

used, choose simple movements appropriate to the 

children's age, and prepare a safe and comfortable 

venue. The gymnastics activity is also included in the 

learning schedule so that its implementation is more 

directed.” (School principal, interview, July 2026) 

Implementation. The activity used the song "Anak 

Indonesia Hebat" as musical accompaniment, 

implemented in three main phases: warm-up 

(approximately 10 minutes), core movement 

(approximately 40 minutes), and cool-down 

(approximately 10 minutes). Core movements included 

marching in place, swinging arms forward and sideways, 

alternately raising knees, small jumps, bending and 

stretching the body, turning, and moving hands and feet 

following the musical rhythm; these movements were 

repeated across two to three rounds progressing from 

simple to more active movements to avoid excessive 

early fatigue. When the available space was limited, 

teachers reportedly managed this by arranging children 

in tighter rows and directing movements inward, 

reducing lateral displacement. On occasions when 

technical issues (e.g., power outages) occurred, teachers 

continued leading movements with vocal rhythm cues in 

place of music. Teachers led movements in front of the 

children while providing counting and encouraging 

words, a strategy that, according to informants, proved 

effective in maintaining children's attention and 

motivation throughout the session. Most Group B 

children were reported by teachers to demonstrate high 

enthusiasm and to follow the rhythm and movements 

with reasonable proficiency. 

“The teachers always demonstrate the movements 

enthusiastically, use songs the children enjoy, and praise 

children who are willing to try. We also invite all the 

children without forcing them, so that they feel happy 
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participating in the gymnastics activity.” (School 

principal, interview, July 2026. 

Evaluation. After each session, all three teachers and the 

school principal conducted a brief reflective evaluation 

through group discussion, typically reviewing whether 

movements were appropriate to the children's ability 

level and whether the session achieved its intended 

learning objectives, according to informants, a movement 

was judged too difficult when several children were still 

unable to complete it even after repeated demonstration, 

and judged of low interest when children appeared 

visibly disengaged or reluctant to participate. If any 

movement was deemed too difficult or of low interest to 

children, it was simplified or varied in the following 

session a responsive adjustment that informants 

described as routine practice. However, this evaluation 

remained verbal and had not been systematically 

documented in written individual developmental records 

for each child. As emphasized, systematic and 

documented evaluation is an inseparable component of 

ECE learning management, making this gap an important 

area for future strengthening. 

“Yes, after each session the teachers conduct an 

evaluation together. If a movement is too difficult or the 

children seem less enthusiastic, it will be simplified or 

replaced with a more interesting variation in the next 

session so that the learning objective is still achieved.” 

(School principal, interview, July 2026). 

Stimulation of Gross Motor Aspects. The stimulation of 

each gross motor aspect through the activity is described 

below. 

Coordination. Coordination was stimulated through 

simultaneous hand and foot movements and alternate 

knee-raising. Teachers reported observing that, over 

time, children's hand-foot coordination appeared 

increasingly directed and fluid, with fewer instances of 

mismatched movements between upper and lower limbs. 

“The children now find it easier to follow the movements. 

At first, some of them were still confused, and their hands 

and feet could not move together. But after regularly 

joining the 'Anak Indonesia Hebat' gymnastics, they 

became accustomed to it and their movements are now 

more coordinated.” (Teacher A, interview, July 2026). 

Balance. Balance was stimulated through turning and 

body bending-stretching movements requiring children 

to maintain body posture. Balance was judged successful 

when a child could complete these movements without 

falling or losing footing, without necessarily requiring a 

perfectly still final position; based on this criterion, most 

children were reported to maintain body posture 

reasonably well during these movements, though a small 

number occasionally needed verbal reminders or brief 

demonstrations to reestablish their posture. 

“In my opinion, it is already quite good. When moving to 

the music, the children can already maintain their body 

position. There are still a few children who need more 

practice, but overall there has been an improvement.” 

(Teacher C, interview, July 2026). 

Agility. Agility showed the most notable variation across 

children, as reported by teachers, evidenced particularly 

in children's ability to transition quickly from one 

movement to the next in synchrony with the musical 

tempo. According to informants, one to two children 

consistently needed to observe peers or teachers for a 

brief moment before following each movement transition 

a pattern that teachers attributed to two primary factors: 

relative unfamiliarity with the song structure in early 

sessions, and natural individual differences in processing 

speed for sequential movement cues, rather than to the 

complexity of the movements themselves or difficulty 

following teachers' instructions, which were not reported 

as issues. This suggests that agility, specifically the rapid 

response to shifting rhythmic cues at the song's tempo, 

may require more targeted repetition or simplified 

transition sequences for some children. 

“The children quickly pick up the movements once they 

are familiar with the song. Because we use the 'Anak 

Indonesia Hebat' gymnastics, they become more 

enthusiastic and find it easier to follow each change of 

movement.” (Teacher B, interview, July 2026). 

Muscle Strength. Muscle strength was stimulated 

through repeated small jumps and arm swings sustained 

throughout the approximately one-hour session. As no 

standardized strength measurement was used, the finding 

below reflects teachers’ observations of children’s ability 

to sustain the movements rather than an objectively 

assessed increase in muscle strength: teachers reported 

that nearly all children completed the full movement 

sequence, though a small number appeared fatigued 

toward the final phase. 

“As for movements like jumping, swinging the arms, or 

bending the knees, they are already able to do them. 

Although some children get tired quickly, they still try to 

keep up until the activity is finished.” (Teacher A, 

interview, July 2026). 

Table 1 summarizes the overall implementation findings, 

while Table 2 presents findings by each gross motor 

aspect. 
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Table 1. Summary of Research Results 

Component Finding Data source 

Time of 

implementation 

Every Saturday, 08.00–09.00 WIB (±1 hour) Interview (principal, 

teachers); RPPH 

Activity leader Three classroom teachers and school principal 

simultaneously 

Interview (principal) 

Musical 

accompaniment 

"Anak Indonesia Hebat" Interview; RPPH 

Activity phases Warm-up – core movement – cool-down Interview; RPPH 

Children's response Reported as enthusiastic; majority observed by 

teachers to follow rhythm and movements with 

reasonable proficiency 

Interview (principal, 

teachers) 

Evaluation Reflective and verbal; not yet documented in 

individual written records 

Interview (principal, 

teachers) 

Supporting factors Music preferred by children, involvement of all 

teachers and school principal, consistent schedule, 

progressive movements 

Interview (principal, 

teachers) 

Inhibiting factors Limited space, technical constraints (e.g., power 

outages), small number of less-active children 

Interview (principal, 

teachers) 

Most challenging 

aspect 

Agility (rapid transitions between movements, per 

teacher reports) 

Interview (Teacher B); 

researchers' analysis 

 

Table 2. Gross Motor Stimulation Findings by Aspect  

Gross Motor 

Aspect 

Related Movement / Indicator Reported Finding (source: 

teacher/principal interviews) 

Coordination Simultaneous hand-foot movement 

and alternate knee-raising 

(integration of upper- and lower-limb 

movement) 

Teachers reported that the majority of children 

were increasingly able to coordinate hand and 

foot movements with the musical rhythm, with 

fewer mismatched movements over time. 

Balance Turning, bending, and stretching 

(maintaining body stability during 

postural change) 

Teachers reported that most children were 

able to maintain body stability during these 

movements, though a small number 

occasionally needed verbal reminders or brief 

re-demonstrations. 

Agility Transitions between movements 

following the musical tempo (speed 

and accuracy of movement change) 

Teachers reported that one to two children 

consistently needed to observe peers or 

teachers before transitioning between 

movements. 

Muscle Strength Repeated small jumps and arm 

swings sustained across the session 

(ability to sustain movement, not a 

measured strength indicator) 

Teachers reported that nearly all children 

completed the full sequence, though a small 

number showed visible fatigue toward the end. 

3.2 Discussion 

The routine and scheduled implementation of rhythmic 

gymnastics, rather than ad hoc delivery, aligns with the 

principle that gross motor stimulation is most beneficial 

when provided consistently within daily learning 

activities (Ebonsdotter & Gustavsson, 2025), a pattern 

also reported internationally, where structured music-

movement activities delivered regularly over several 

weeks were found to support preschoolers’ rhythmic and 

motor development (Williams et al., 2023; Yanan et al., 

2024). The involvement of all classroom teachers 

alongside the school principal in every session also 

provides a stronger layer of supervision and direct 

guidance compared to activities managed by a single 

teacher (Said et al., 2023; Setyaningsih & Suchyadi, 

2021). 

From a planning perspective, the selection of music and 

movements adapted to the children's age, confirmed 
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through both interviews and RPPH documents, 

demonstrates that the activity is not a spontaneous 

exercise but part of an intentional instructional design 

(Gökşin et al., 2025; Oktariyana et al., 2026). The warm-

up-core movement-cool-down phases applied in 

implementation align with general principles of rhythmic 

gymnastics, emphasizing gradual increases in movement 

intensity so that children remain enthusiastic without 

excessive fatigue (Sriwahyuniati et al., 2025; Vazou et 

al., 2020; Wahyuniati et al., 2023). 

When framed within (Riabchenko et al., 2025) 

Fundamental Movement Skills (FMS) framework, the 

movement sequences in this activity encompassed all 

three categories of fundamental movement 

simultaneously: marching in place and small jumps fall 

under locomotor movements; turning, bending, and 

stretching constitute stability movements; while hand 

movements coordinated with feet following the rhythm 

represent manipulative movements (Pahenra et al., 2024; 

Vouglanis et al., 2022). The simultaneous occurrence of 

these three categories in a single rhythmic gymnastics 

sequence is consistent with the view that structured 

rhythmic movement may stimulate various fundamental 

movement categories in an integrated manner (Manggau 

& Usman, 2020). 

Of the four gross motor aspects investigated, 

coordination, balance, and muscle strength showed 

relatively good achievement, while agility, particularly 

the ability to quickly transition between movements 

following the musical tempo, remained a challenge for a 

small number of children (Idamokoro et al., 2024; 

Martins et al., 2024). This finding is consistent with (He 

et al., 2024) who noted that variations in motor ability 

among children are natural given individual differences 

in movement capacity and maturity, and is further 

supported by (O’Brien et al., 2021), who established that 

individual variation in FMS achievement is influenced by 

biological maturity and the intensity of stimulation 

received (Platvoet et al., 2020). 

The supporting factors of music preferred by children and 

active involvement of all teaching staff align with 

(Sembiring et al., 2025), who affirmed that the success of 

rhythmic gymnastics is strongly dependent on the 

teacher's ability to facilitate activities in a directed 

manner, including selecting appropriate music and 

creating an enjoyable atmosphere (Siekańska, 2023). 

Conversely, the space limitations found in this study are 

consistent with (Moreira et al., 2023), who noted that 

limitations in space and facilities represent one of the 

primary weaknesses that can affect the effectiveness of 

rhythmic gymnastics implementation (Gantcheva et al., 

2021; Golenkova et al., 2023). 

Regarding evaluation, teachers at TK Lembayung Indah 

conducted reflective evaluation through discussion after 

each session, with outcomes directly applied to 

subsequent planning, a practice consistent with (Alphen 

et al., 2021; Laat et al., 2023) view that planning, 

implementation, and evaluation are cyclical and mutually 

influencing processes. However, evaluation remained 

verbal and was not documented in written records at the 

individual child level, leaving room to monitor each 

child's gross motor development more systematically and 

accurately over time (Ma et al., 2021). 

Compared with prior research, these findings generally 

align with (Anderson et al., 2022; Chen et al., 2025; 

Coppola et al., 2024), all of which found that routinely 

and structurally implemented rhythmic gymnastics 

stimulates children's coordination, balance, and muscle 

strength (Shi & Feng, 2022). The distinction is that the 

present study found agility to be a more prominent 

challenge for some children at TK Lembayung Indah, a 

difference understandable given variations in 

institutional context, child characteristics, and activity 

intensity. Consistent with (Riabchenko et al., 2025), who 

emphasized the importance of movement variation in 

rhythmic gymnastics, this finding suggests that adding 

variations in movement transitions could potentially help 

optimize agility stimulation more evenly across children 

(Theroux et al., 2025). 

3.2.1 Implication  
The findings carry both practical and conceptual 

implications. Practically, the combination of 

collaborative weekly planning, a fixed three-phase 

sequence, the involvement of all teaching staff, and 

music preferred by children appears to be a workable 

arrangement that other early childhood institutions with 

similar resources could adapt. The strategies teachers 

used to cope with limited space and power outages, 

namely arranging children in tighter rows and 

substituting vocal rhythm cues for music, also show that 

the activity can continue under modest conditions. 

Because the RPPH did not state an explicit gross motor 

objective or participation indicators, the findings imply 

that planning documents and evaluation need to be linked 

more closely if the activity is to be monitored as a gross 

motor stimulation program, in line with (Makaruk et al., 

2023) view of evaluation as an integral part of ECE 

learning management. Conceptually, the fact that a single 

sequence covered locomotor, stability, and manipulative 

movements suggests that the FMS framework (Dewi et 

al., 2026; Park, 2025) is a useful lens for analyzing 

structured rhythmic activities in ECE. 

3.2.2 Research Contribution 

This study contributes a practitioner-centered, single-site 

account of how rhythmic gymnastics is planned, 

implemented, and evaluated in an early childhood 

institution in Bengkulu City, a context that, to the 

authors’ knowledge, has not been examined in this way. 

Whereas earlier studies mostly reported overall 

improvements across gross motor aspects, this study 

draws attention to differences between aspects: agility 

was reported as the most variable, and the teachers’ own 

explanations are presented, namely unfamiliarity with the 

song structure in early sessions and individual 

differences in processing speed for sequential movement 
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cues. It also documents a gap between practice and 

documentation, in which reflective evaluation was 

routine but remained verbal, and it relates the movements 

used to both the four gross motor aspects (Table 2) and 

the FMS categories, providing a descriptive basis on 

which later studies using observational or quantitative 

measures can build. 

3.2.3 Limitation 

It is important to note that, as a qualitative study relying 

on teacher and school principal reports rather than direct 

observational measurement of child performance, the 

present findings reflect perceived and narrated accounts 

of the implementation process rather than empirically 

quantified developmental outcomes. This design 

boundary limits generalizability and means that claims 

about the extent or magnitude of gross motor stimulation 

remain interpretive. In addition, no standardized measure 

was used for any gross motor aspect, so statements about 

muscle strength reflect teachers’ observations of 

children’s ability to sustain movement rather than 

measured strength, and direct observation of the sessions 

was not conducted. The data also came from four 

informants, who were themselves the implementers of 

the activity, covering 15 children in one institution over 

one month, so informants’ accounts may have favored a 

positive picture of their own practice, and the 

transferability of the findings to other settings should be 

judged through the thick description provided. 

3.2.4 Suggestion    
Based on these findings, several suggestions are offered. 

For the school and teachers, the RPPH could state an 

explicit gross motor learning objective and simple 

participation indicators for rhythmic gymnastics, and the 

current verbal reflection could be complemented by brief 

written records of each child’s progress, such as a 

checklist or anecdotal notes, so that development can be 

monitored over time. To support agility, teachers could 

add movement variations and simplified transition 

sequences, and allow repeated familiarization with a song 

before more demanding transitions are introduced, since 

unfamiliarity with the song structure was one reason 

given for children’s hesitation in early sessions. Where 

space is limited, tighter formations and non-musical 

rhythm cues can continue to serve as a backup. For future 

researchers, observational instruments, standardized 

gross motor assessments, or mixed methods across 

several institutions would strengthen the evidentiary base 

for these findings, and including parents’ perspectives 

could add a further view of children’s responses. 

4. CONCLUSION 

This study concludes that rhythmic gymnastics at TK 

Lembayung Indah, Bengkulu City was implemented in a 

structured manner, initiated through collaborative 

planning between teachers and the school principal, 

conducted routinely each week through three clear 

phases, and followed by reflective evaluation, though not 

yet documented in written form. Based on teacher and 

school principal reports, the activity appeared to provide 

meaningful stimulation across all four investigated gross 

motor aspects coordination, balance, muscle strength, 

and agility with teachers perceiving children’s 

movements as becoming progressively more directed and 

active over time, though agility achievement was 

reported as remaining relatively lower compared to the 

other three aspects. This process was supported by music 

preferred by children, a consistent schedule, and active 

involvement of all teaching staff, while limited space, 

technical constraints, and a small number of less-active 

children presented ongoing challenges. As a qualitative 

study relying on teacher-reported perceptions rather than 

direct child assessments, the findings describe the 

implementation process and its perceived stimulation 

value rather than quantified developmental outcomes. 

Nonetheless, the findings are consistent with the view 

that structured, routine rhythmic gymnastics may support 

early childhood gross motor stimulation, while indicating 

the need to strengthen written evaluation documentation 

and add movement variations as steps for future 

improvement. 
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